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AiSTBACT • „ ' 

A tralnlnq progran by teai^hers for parenti c£ schocl 
ehllflren who ware creating probleii at ichcei '«ai^ InfestigatedV 
Parents (W^.IO etowles) rated their child's at-hcie bihaflei; by leans 
□£ a ehecklistf participated in group aesslanij left by the teachers 
with a focus on leans for dealing with itudect behawieral prebleas# 
and then rated their child 's^ at-^aie kthavler after the ceipletlon of 
the group seasionrfi The contsoV group of .six parental couplts 
doipleted. only the behavior ch^cklisti at the beginning and end Of 
the final "grading period of the school year* A correlated T^test 
between parental ratings before and after gccup infclwei|Bt indicated 
significant sub1#ctiire positiire changei by the parenta, ihile no 
significant changes occurred aaong tfii contrel group« Addlt ionally# 
teachers rated cliildfen whose parents attendid the group sessions 
■ore positively in overall classrocB beha^icrs whereas control group 
children's ratings were unchanged*. (Author/^ ELS) 
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* . Hia public school could t^e a more ^tlvte role in thB mmtal healths 
of the families it jBerves, -A rationala aid backgrnund are Tpr^ided for this 
thesis aa v^li as pilot data^n one ecOTcmical meyiod of iirplei^tation'^ It 
%iaa* found th^t taach^s training pM'^ts can affect change in thei^ children 
who Vsere creating school problans. r ' • . 
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Tot tiiosa of ue work^ m pediatric lettijigi, ^ cciTplaint of •'schDol 
^ofalms" ii OTTinon, ScmetijTies the please accarpknies a referral standing by ' 

itself but more often along with other diagnostic latels such as hy^ractivity, ' 

' . * ' ' / 

it * 
mc^rfialitis^ or adjustoi^t reactioh of childhood, P^oits* concerris usually ' 

/include disnptive school l^avior or .^or scholastic achievwent md they and 
persOTnel^ fran the school are usually interested in how to proceed. In additicn 
to infoCTation ^Dout tehavioral assets associated witt the medical diag- 
nosis, recGrrmsidations are often gi\ren to teachers such as inpreasad strTJCturG 
in the classrban (perhaps through a contract^g syAben) , a particular set of 
curriculUTi materials^ ^or a special class plac^tent. However, teachers often 

*give ^tensive and Mgh-^aalr^ty -ef fbrts in the classrocm discoitt*agingly adrdt 

that "they sonetiros make limited progress since changes^ in the classromi abroach 

are only part of th© solutim^ ScinetiiTies tte missing caiponent is seme hane^or 

family change v^ich wuld either im^ove the overall motional climate and/or 
f 

supplenKit the.teachar 's efforts, ^ , ' ^ , 

Iherefore* to help juTprove the hcrie situation, a referral is sOTetimes.made * 
^ , '.. ^ 

to a counseling agency^ybutj there are a nurter of problaris witJi such a referral. 



First, paraits are often reliictJht to seek mental health services because of the 
usual etipna associated with trying to obtain this typ^ of help, 'Sometimes fin^ 
ancial steain contributes to the hesitancy. Than, too, gaining sufficient #iertia 
to fiid,a new place and make new personal contacts defeats follow- through/ 

^art fran follow=-throi^h, even if the fair.ily d^s find its wi^ to^a couh^ 

• - . ' ■ f 

seling agency, not agency has staff who can adequately i^erstand, coordin- 

ate iuid/ar ijitagra^e meaical, school fmdly ccaicerns ajfound a child: For 
^anple, a yoi^ster r^reritly seen with Familial C^sau^oncmia , presented numerous ^ 



w 

pl^slcal conditions nroeMitating a nurter of ^hool concessions*^ k mope comnon 
rafttrai hkm bean mains treaned spina bifida youn0ster about wtan scHrol per- 
sormal and parmts. vrondK' vrtieth^r the child might be usAfef i^inary or antojlatory dif * 
ficultias as a tool to avoid pertain school rules, activities or pcadOTic dOTande, 
However, sorting ^^ough and decidir^ v^ich are realistic denands for thifec y ^ 
kinds of children vould b^^ifficult for a counselor outside a niedical environmorit, ^ 
iharefore, for v^tever rea^n, school problatTS v^ch my have seme etiological. basis 
thm hcrie and hospital seldan get ^addressed appr^riately, 5^en so, if all fchild-^ 
ren v^?ho vfere experiencing behavioral difficulties in the sctool because of a 
madica]/ condition ^d/or hane atinosphere vmrm referred an3 went to mental health 
c^t^a, ^^sen't counseluTg resources uould be ovsrvrtiATied . ^ 

A solution to the^ referral problans would te saiie type of ^jality counseling 
prpgram offered by the local sph^ol. There^ the mantal health stigma wuld te minimiz 
sijice#counseling could be presented as OTdther school service/ A minimal, if any, 
ch^^e need'te revested since basic overhead expenfees have already been pnid. 

n ■ . . ■ ■ ' ' ■ ■ 

SchOTl is(a familiar settinq for the wieasy parent-w Tterefore, it seoTiB sGnsible 
to arrange th^ coordination of educational and therapeutic services, witljin the 



Ibdal school. i 

* : Take for example^ a ^hool-age child diagnose afi. ^ J' hyperactive" . Such a 
cy.ld ndght be tried on Ritalin, but as a nim^^ of st^ies soot to indicate, 
though school behavior improvOTent is probable, hctrte t^iavior is not ©ften efy 
feetiK3 ' ^(Vtolraich, 1977; OlLeary and Pelham, 1978)* 'in addition, seldcrn are there 
any real acadonic inprovePtents despitp tte increase attent'ional skill or dp- 
creased activity level effected 1^ the nfcdica.tion. Perh^s^ better v^uld be a 

. " ■ 'f ' ' 

2-prong©d 'a^roachf (1) a trir^l'on rr^ication, objectively monitor^ by knd^^ 



^ ^ *■ , . ' • Parent Training 

^ / . (3) 

* ijtdgwbla and ynijtvolvi^ achpol pfirole In ootim^icatlon with' the a^roprlata 
tM^era and physielansi and (2) a ppent or family coun^ling program which 
Wiild foeus on basic dhild manag€ront| and odrnuniutiw skills, ^er^]y enlisting 

^ parmtal help, hopefully ijnnproving heme relati^ships ar^ miJcing consistant 
thoM prooadures us^ in the hare and at school. 

* ^ nm irt©(3icMl a^TCts of this partiCTilar exsr^le are aaiily acccrnplishad if 
the involvi^ schOTl per son knows about hyperactivity, knows how to use a valid 
ratipg taale^*and can coordinate parent ^ physician and a mDnitorijig systOT, * 
School cdftultation tiy a pediatric psychol^ist has already bew discussed by Dr. 

^ Schroeder and it is this imique working relationship vdth Khrcl, tospital amd 
^ fanily that often paroves so valuable, Hwe, the role of tiie pBdiatric p^chol«*. 
ogist is inforrnatiOTal Concerning the particular medical-behavioral .difficulty as 
well as programmatic. That is, using avail^le cap^ilities deeidihg how oest 
to deal with imd ameliorate the problan in the sclipo^ .trprON^^tiefil^ ^t hone, the 
se^nd purt of the 2^pronged approach is less sfeaightfor^iar^^'^P * 
Working informatiOTally vdth the parents pr 




particular med^cal^ and/or school problan is as m^rtant and^nteMbd as t^eagh^r edu 
cation* p^iatric psycholoqist should be ifcle to rglyjfifiSe ^hool persdnnet 

here if ha/she has done a gb^ job of making cjear the m^icaV* condition bm^J^m^ 
" i Behavioral urplicatidhs to these personnel. However, helping 'parents get 
' v^lyed amd make bshavioral cha^^es i^ sanethinq else. Neither pediatric nor 



^ ( school psychologists, nor pther Khool prople such as^ guidance co^selors or 



- - 

\aadiers could deal individuariy with the nUTter of fart^ips vtose chil^en arc 



creating school problOTS. fherGforo, a aroup a^rMch to fardly change wDuld^sedfr 
a likely aitte^l^;^^^^ especially since many of the problens and goals of partici" 
p^ts voaj^d be si^Uar. 



^ Parent Traininrj 

,(4) 

I 

Ttia con^pt of group pwent trainirKj is not now. Tho first rofcr^ec to 
thii topic that I could find \m% piJblishDd in tho early IfiOO's when such groups 
%yere called "natemal associations" (GroaMe mp. Glover^ 1977), Over the years 
the content of parent groips has vai icci, focusincj on such things as child de- 
valopneit norms ^ infonmtion atout six?cific areas of child developmant such as 
personality and rearing techniques (including'disciplinq methods) ^ and inter- ' 
personal cannunication. Such qroups varied in Uie ijifluence exerted fcy the* 
Isadar, and in turn their formate have ranged frOT highly didactic training to 
relatively unstjnjctured "leaderless" opinion sFvn^inq. 

*A%i.riber of af^roaches are currently popular including PCT (Gordon, 1970) , 



the DtreiXers ajproach (Dreikers &^tz, 1963), and behavior itoaification 
(toiillboltz k Knr^Dltz, 1972) , - Hovalver, disappointinc|ly with seine CD^ception*;, 
little good research is available to docuTtent tho effectiveness of these approaches 
in tam^^pf^f fecting children's or thr?ir p.\rents' teh^viors. Most studies that have 
been reported are sketchy reqardii^j. tl^ proceduios used, or the proc]ram's format, 
and v^ere poorly desinned with respect -to how effTCtiv&nss was measured ,^with most 
omitting an appropriate ccrrpa risen or control qrou|3. * . 

One exception to some of these methodological criticims has been groni 
parenting research associateci witii a behavioral approach. As 0* Do 11 (1974) whc=^ 
revie\ft^ this area so vs^ll has concluded, traisinq ^parents in behavioral tech^ 
niques (more tMn general principles) is ef fecti^Jse in clw^fng parental attitudes 
tc^mrd children as v^41 as hcjne behaviors of those children. Fewer convincing 
data ^ist ort maintenance of the desired behavior or v^ther jmrents thmsolves 
change behavior patterns, Nc^ver the less, it seans that professionals can teach 
parents skills v*uch they in . turn can OTploy in making changes ii\ the behasdors 
of their children. 
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Paiwit draining 
(5) = 

However # lets ret^ri to the thane? hogun earlier to thiB paper, namoly hnw ^ 
can th^pmAiatric p«ychDlogist hplp re^jlvr bcKivior myd adjuswialt dffficultios 
iji the schDol? Wie group approach, would aeon to hold prcmiso* .Tofiqoe (1977) has 
reportad sane prclimiiwy data which suqqesl that thc^ parent yroi^ fonnat con of- 
f©ct school performance by general izinq frori hcmo to school for both tarqeted aj^l 
non^targeted hane behaviors* Teachers' siibj{?ctivp ratinqs v^arc wore posit ivo for 

% I ■ 

only the experimental (counselotj) qroup ojid acadanic gains wero qreater only for that 

gsDup as well» Unfortunately^ psychQloqlstSr es^oially those affillatdd with health 

care delivery Bystena* con not offer thtur scrvioe to rrany of the parents whose 

children are hciving heme and relattxl schcx)! problans. Consequently, one wonders 

v^ther the school itself might not take a more aqqressive^^a^roach in thiB area. 

In discussirig this notion wiUi lcx:cai school po^le, a ccrtTion response has been eithor 

we don't have people with thit kintl of tj^ainint], or such people just don't hiw the 

t ime * As ccrrnw are im^x ^ r t ant i ii if x\i j vo s sr\ \ r o se wa t i on s s i \c h a s ci oi li it s c c 5nt"e m i n* i ^ 

the effectiveness and ciesirabi 1 ity of thas t>^x? of profjrOT. 

. Nevertheless |8a nimixn^ of srhool districts are eKplorinq tJie potential .yalun 
of having sorio t>pe of a:auisel incj profyrOT available throuih tJie school. The pur- . 
pose of such a program v^ould tx> tv^^fold. First, the district (perhaps in con= 
junction with the local r^ofxirbTOnt of flental or Pi±ilic fioalth) wuld offer ptiront 
groups-with a preventive arphasis, workin<j with interested parents \ft^iso children fall 
within prescribed age grou[>s. gpr ext^Tf:)le, during one mnntJi of tJN? year, fnur-- 
year-olds iiught be the topic of discussion \^teroas five^ and sjjc-year olds miqht 
be the focus the naxt month and youTKn ado le scents the neJ<t, etc. Developnontal 
norms, ^ucational possibilities in the home as uc^ll as problan^solvinq a^iroaches 
could be highlighted. In addition, district^wide speciality groins might meet to 
discuss such topics as h^xsractivity , learnina disabilities, mental retar^tion, 
or cerebral palsy Mid^their relever^y to the ^hool. TTie o^iatric psychologist 
could serve as cOTisultant and/or model for such efforts^ ^ 



Par«it TYalnincj ^ 
- (6) 

ttm Mcond focua of a •'faniily ^rvines" depRr^wit within Uio achnol ViicxiUi 
be eriaoi orlvited to d^l with familios of thDSo children %^ are croatintj 
achool bahavioral problona, when it is thouqht the family could haw ■are tyi» 
of aralioratinq infli»nco. Of courses mnflic«illy reliitncl adjusttwit problanfl 
vould also desorve this tyfr» of intnrverit ion, lx»inf| useful with spin*il mrxi in- 
jury, endocrine and orthcifxxlic disordars, to nifnc* Ixil a few schcxjl ro-ejitr^^ 
problam ccnditions. in this v^iy, rntN'^r than cissumint] a jiarnnt surrorintc' rol^r, 
the school uould foiTi cin Alli.Jii f- witJi tYx} jxironts {;5rovidin£| informition, tniid- 
ance# as well as a fonr^ fo! fix^uruiHi u\tm Ly^hivioMl and ad lusbnnnt' di f f icnil tios. 
A niutually acceptnbjD stratc^ry could U? dctcrminoti amj a eonsistGnt prtxirtTn of 
' intervention could te begun at here and at the sahool. The teacher and par«it 
vojld hav^ a readily avnilabl«.^ cxniBultant to donl with otxirdinatin?] offorts 
as gencratin'1 problori wlutioiis. 

An issue often raisal is hjs; cmh a BcHx^l prwide this type of service 
without hiring a nimber of expunsivn professa^na 1 nknny of whoTi arc imtrruliAi 
with schogl prcc^liires anLi prot)j€FiM. ( itw answi^r wc h;ivo found qui to prcTrusirxi 
is to^AODrk with alreavly asistiixi st^fff, i.e. /^^^achers and ps^^hDloiists, whosi* 



district's released th(Tn frcri scttp toacKinn and testing responsihilitios, and whc^ 
have expressed ijiterdst m leamim tJioscr skills thit minht provt? helpful in wc^rkii>i 
with fOTulies. I've seen this approach tri^ with children both at the elGrTOnt^ir%^ 
school md junior high school level and the results have been encouranij>] , T 
vojld li=ke to briefly descrite our pilot progn'^i though it should realizai thit 
it still is being modified in order to rxK^t a nunhor of '*unanticipatei dcr\inJiS .is 
well as opportunities. ^ 

Wbout two years ago, one of the Ic^al schrol districts in ^Iminctton docidod ' 
to ©cplore the value of a family counsel in^j prc^ram i^or Ui^^rc^is of the schcxjl 

■ ..m ■ 
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, , PATwnt Ttainlnci 

(7) 

district, 1\d tMehers were qiv«i p^irt-tiiri' reluayu ficn tiwur tciit*hirit| dut laa 
in OTdar to both acxfuire Ntsir ftkiUfi \n liviriuii *i |iiirr»rU.H* <inHi|j in cvic' iiunnr 
high Bchool** *rtit*BC tc^aclnnfi first obfUM^^nl ,i i^iirMit ifif^^* I c^Tiliirtftl mul t\t^i\ 
proc^dcri to ir^rh a QUrnrit (^rcnip ori tfn^i ui t fw* F^^fiiil with R\ii«nvi*^if >fu 

FdllowirK) eAch of UiMir qicnip H#»ssu?n.s, tli- t«M('N*i*i (tiiir milo m%\ ofw* ftT^il*') 
wDuld diBC*uss Jthp sessinn with m/ ^Uii wi^ wi^'jlil List f mi tr* ni^l'^'trtl iJortlrniR of ,im 
aildlDtapp of the SOPH icifi <iri.iif loru wt' wr^nl i rr\MPw thr^ trsichirvi f^^nfrmf 

the naxt ■essicfi aj^ultuii va* viitniiti itUt* pl.iy Uh* ■ iit*iii>itaf) u^iiuj ftetjutyitiy 
qiiostions whirh T ui .il 1 jMTSf^. liffr .iM* 'vnN . : t f k ^ iirtails wtn^-)i « ^Kn M » >i i ^ i 
our partirijliir hrajii of jjiur'nt -in^wp. 

part irinint s , the <iif(^^^ S'^sniMi^': vtmiI.! K' N^M, thr tn^'t fKit s^^sfu^^rin u^iuM 

cailtid if the |>ait*ritH ua-f^ iiitiMt^tiii iii ^it t lii iii iini . [^AiU_ ^nt a._ t in j tJu: ik;ii*^i, 
the parf'nts worn 5;o:.* a cr/rs ^* w;m -^h ♦ :. rvrn*^rv! rnf^irsnn i hi 1 1 1 1 nn nf N^th thr 

"Behavioral Ix^tinili' ^-r^" wturh i * p ^h* • ^ i r^iiri'n^p ile^rrile tvn l^Jvivior*. 
they would likn th<'i: ^hll^! * ^-iMiit :ra-T-.iSf^ - r i'>'r«\ini'. Tlu n all^^^l \it^ 
focus on well tJiCJix J h t 3 1 pi'l-ifrf' - »t irrit^iia**' (^irit^oiii t tiit'«"<^ ixirf^iUs -r : . 
durirtq the first so^JX^:. = M ai5^*- .ilhw^i ^15^ tn rc*?fif^Ht pifrntK tn p^ar* .^^-int 
behaviors rnlova:;t u t]h pi!!^:/!- t lit : tii st v^\-'k. 
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fcimis. Six fw»H?ii(inn wim f* iti)*! h fu*f\*\Uii\ w.i*» ixu li^^ii *\ Ivilf in h^ipMli, 

f 

Itus paTllculai tiKik WHN r'U^'fHjn itv^iurii/ ilH wi it iii^j HtyU* »ttfiEAi icltc lot 

thr ml* in I* t M.rn. f u 1 y wis ! i*j » 1? ^ i t . i^i n ^ 1 i ; . t li :t«* m ^sm «i >s . I m .ii i. h ? i • < , 
P\iny m III* of t ji- ox.t^ii s l in ! i 1 n-;. i nf t »^ ! ? m m 1 if? ^^Jn MM*n ^ 1 r s - 

m 

' If^tl. I i* •! h * i 1 i I T * ! 1 * » 1 1 ■ , ; * , « : k i: . L* . : s* * i* ; J s ' 1 1 i i J s ) i * 1 . i ; i * 

f jl^y^ r . T?, ; I • ■ - ■ ; ^ ■ * : . i * i « i 1 » * * * m s vv» ! * ^ v Ar* ! B ixt r*f ^r. f i i ! ; < 
rus; i^uii lf> K » « ; ! u'^ i i i » ; > w* - : » ! h : ' : . • * n ' p n * in t ' n : ^ r'l 't ; s* ^ \ * * i 

G<}JtT , * , i 1 ' ; r i ^ ■ ^ ' i: ^ i i i y ■ [* % * i \: t , i i » wi : i ? ^ i ! * N ; : « ^-.i ^= i . i r , .i 

cjc>u It 1 fKJt .1 " j'l ! i. I ! < ■ * ^1 * , i * U s ' 4 ! i 1 i . ! ]»( ■ ^ I lii ^ i ^ i : . . i pi ■ * r * i * / 

V ^- 

Till s art 'iq ^ • T^pi i 1 * "I ■ * : ! . 11 #• n :> ■ * t ^ : 1 ^ li t '! . ' * * ii : vii . ^ ^ s 

irrj to notr tKi' jvir*^:;' ^ un•^ rir:^^ f \' ^ ■ i::M.*il*y ir, «*^*yf ' : * 

1 ikcly tc ^ reP|*)r*! t ^^in w*.* : i « y . wi : «. • }h * n: ;< * .^hi ! 1: , i^v^^:: * U r > ,i ; n ^ ^ 
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l%it«rlAlii «nr! f*iTTnf*iuri^* Anm^nm .% frtrrn? tiniifj nffarf , n fifTP-|*i«f 

chpckHif ^mm uiMi for piim^f m Afwl tfii^tvifn. iiit u»i fl«* irutiAl milirvj An! 

M NlTi*. TAiOntR wi*if' !^'! fi'lj flki! flt-y Vi**'.i!<! ,ij.Uh Iw ,inkf^! fill c^i? 
tJlf^ i|\if*»t it W ni* itu flw lis' iC,. i ^ i ! l ^ 1 .lU^ij v#M«^ «4fn.f 



If 

tair¥*i with *)i ■ :.*f=^. i:,a^y^i*^. ^ i :v ; • S r k v^r^ ^iM':^ \ I' ^ 

for tJHj tDCpi:! . *4 * 'fci >^ '''Wit I i 1; ?f 'H?^ s , blit tliiF 

t^j ac'N I 1 ^ ' f 1 '1 • : ■ . ^ ^ * i ' ' * ' - ^ A ^ ' * ' n* ■ t x: i^r irx^rita 1 en ^ ^ 
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' ^ ' t Parent Training 

/ ' . . (10) 

seasicns v^i^e rated more positively in q^^rall claisroam ^^viors, whereas ^ 
Qontrol groiqp cMltom's rati^i v^e unchanged, » 

Itese daita would suggest tMt pa^ite felt-^that thm interaction be^^^ron 

f^., ' . \ ' ^^^^'"^"^^^'^"^ ' " 

than their children had iitproviBd as a resul€ of ^riiie hDurs^of forrnal gwi^ 

volvOTOTt, No acadenic gains were apparent^ butjth^ btfsavior change probably , 

was not begirHiing to ^cur at tone i^til at least' half^y through the last marking 

period and .therefore rw6raing 'the^ acadenic ^ trmd at that point might have 

. been^ite difficult. In addition, specific acadonic sHills were not addressed 

par se ^©cc^pt for ooril^eting honewrk in seme classes) bit ratter most 
1^ - 

p^OTts focused on specific behaviprs v^ich usually were not directly school 
ralat^. acanples of these vrould be such things as stealing, keeping a rocm 
clean ^ beijig iii at an agre^ upon hour, and varioug tmisehoM ctores* There- 
fore^ it would s^m reasonable that acadanic chmges wuld not be wn^iately 
evident with ^Uiose t^pes of behaviors being targets. Getting along better 
witii adult authDrity figures at home v^s presuredly achieve, and perhaps was 
seen at school in the lower nimber of misbehavior referrals made to sctool official 

It cm not be argued f rOT Uiese data ttiat the training Uiese teachers re- 
ceived was ins^njmental in thm change vrfiich was produced* Nothing here even 

) 

^gues for tkm necessity of traijiing at all, Hov^er, the teachers thanseWes 
ttiought they needed it and, as the unbiased trainer of these teachers, I too 

0 

felt that "^ey acquired a ni^rter of valuable groi^ leadership skills as veil as 

leamed seme effective techniques for dealing with a nurjDer of behavior prol^ 

Iots often asscAiated with this age groupi It is an ^^irical question of 

J 

coure^# vdiether training is helpful arri if so, which kind of trajjiir^ is the 
test match for a gi\^ trainee style or referral problm area,_ 

^ Perhaps, as iirportant as the obj^tive data are sane of the subjective 
changes vrfiidh \aere not^ hy the teacters of some of the ©cper^ental groijp 
s\2Djects, In a few instances teacters approach^ the parmt group trainers ^ 
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' ■ . ■ Cll) 

jjiquijij^ vrfiat vas beij^ tought imd msntioned that a sti^ent's work habits 
mi^QT class deniaanor had noticeably ch^Tged, .^^arently b^aure of notice-- 
^le ^^iges m their parents' tehavior, sot© of the experijn^tal group stu- 
AaitM (and in ecma cases tteir siblings) aiked parents vtet they were leaming 
aiyi requested to attmd a groap sessiOT vy*iich they did during a pi^za party at 
an additional seasion, ' ' ^ ' ^' 

|It shDuld te noted that at the end of the groip. sessions^all parents were 
told that if other parentii^^ marital or p^scnal pomseliiTg seriricea were de^ 
sired to ccmtinue to irtprove things, the ^oup lexers should be told mr^ the^ 
par^t(s) \ftOuld ,be help^ to obtain tiiose services in available cciTTnunity agen- 
cies par^ts initiates this type of eontect Wioi^h jji sane instances it 
seenea af^ropri^te . A more direct suggestion to Uiese parmts did not result 
in any kno^^ referral requests for' fi^^her assistoice. Since in each case, 
prior suggestions for professional help wer^ not followed, it ^is felt thai this 
hesitanq^ was not engendered by the groi^ experience. Ra^^er, it is of/ interest, 
that these hasitent parents avails thenselves of ^Uiis TChool ^onso;^ progrm, 

Hie pilot data reported earlier would ^ggest then timt involi^aTtent in a^ 
teacher-1^ parmts' group can effect changes in par^tal and teacher attitudes 
tc^^srd their children whD had presented as behavior and/or acadanic problans 
ohildr^ at school. ^ 

Based upon these findings, it is a matter of sane debate as to whetiier 
school ijivolvenent of this t>^ is a^r^riate since no significant acadaTiic 
galjis wsre forthcaning. Those holding a irore traditional view may very well 
argue the school has little business performing parent training or family ther- 
apy. Rather it is the school's re^onsibility to help sti^aents leam a tesic 
corpus of material* the other haid, others would ar^e tiiat such ccnpart- 
nenta ligation is veiy iny^ic since the areas of ac^dmic achie\^Tent and personal 
and home life atano^here certaljily interact. It may be that' acadanic effects -will be 
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\ ©btaij^d as theie students e^rperience an ^prov©^ Ymm milieu for a longer period. 

I ^ujik thesm data do sup^rt con tinning efforts along this line in orf^r 
\^ clarify whether acadauc gains can ^ realized with this appTOach, Itere 
^ are many other research areas \N*iich ne^ to be exanin^ more closely and in= . 
clx^m such^ things as the iitportance of nmny kinds of training, teacher trainee 
c^acteristics, the problOTS Best treated by a group approach/ and areas af- 
'fected other tiian school grades, such as^^self-iirage, peer relationi?!ips and 



delinquency. On an intuitive level, it would seen that the latter are^s have 



3P= 



rich dividends to pay if pursue. This approach voould also get mental tealtJi 
people wDrking with educators and the hybrid product might be greater than the 
Bm\ of its parts. Given the fact that a pilot progran has ted valup, the po= 
tential' for using an ^cpanded approach as a way of generally ijicreasing the 
^^^lity o#^life for fanilies is axcitinq. 

Until now, attention has been given to training teachers to lead parent 
groups, toother approach would be to encourage and, if necessary, help train 
school psychologists to toth lead such groups as well as train teachers in their 
districts to beccnie so involved since, it sewis unlikely that school psyctologists 
vould be able to lead thte nurter of parent groins necessary. The role of the 
school psychQlogist varies greatly fron district to district but in many is that 
Of a portable, perpetual I,Q. generating device about vMich teachers and adninistrators 
have little ui^erstanding . Consequently, it woald s^n appropriate for the school 
psychologist to ©cercise leadership in tte formation and evaluation of mental health 
programs in the sctool. 

Perhaps 'it should be stat^ that any parrfit group program (or any other) 
initiated in a school should haye built into it some type of monitoring sys^SOT 
which vail allow evaluation of bot^the werall pr(^ram as well as irdividual 
group iMders, Sane people make groups work and otters don't. We need to know 
how to diecriiTiinate between ^ these ty^s of p^le so as to make the programs ^ 
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effective as well as model the "keep you honest" procedure advocated fcy those 
of a tehavioral persuasion. 

How does a pediatric psychol^ist fit into all this? As has. already be^ 
noted/ the pediatric psychDl^ist often alrMdy has input to teachers and various 
school psychol^ists aM adninistrators* As an objective # non-school * a-- 
political professional, his/her influence could foster careful thinking^ about 
tte role of frental health jji the school, au^ tetter insure appr^riate irple- 
mmt^tion if a plan uere accepts. Of course, the pediatric psychol^ist v^uld ^ 
contribute his medical-psychDlogical ^pertise as conajltant to school ard 
family so that appr^riate behavior refnediation programs would be design^ in 
the group or classrocni. Having parent training groins as an available option 
for medically related school problans as well as more traditional learning dis^ 
ability and behavioral difficulties would make less wide the gulfi^ between clinic 
diagnosis and school or hane improvOTent. ^ 

In this pa^r X have described a possible mechanisn to help improve the 
quality of mental health for students, both at tone and in the schoDl. To do 
thiS/ I have advocate the ijaclusion of a school based "fOTuly services" departanent 
wtu.ch would offer at least parenting instruction, B^ause of budgetary restraints, 
people being hirted exclusively for the delivery of this servi-ce seOTs unlikely, 
but it does apip^ar possibly to train existir^ staff to provide this service 
and pediatric psychologists are in a imique position to te germinal in this effort. 
In terms of priorities, it s^ms pro^r that the institution ^4iich 'dOTonstrated 
^movative leadership offering driver's education, tennis lessons, and job training, 
should nOfJ show sijnilar leadership in assisting their graduates in the more impor- 
tant learning activity of parenting. 
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Table 1 



Introductim- Parent Group Currlculiin 



Wa'g^ TTie TOiings Vfe-^Dd (including d^velopnental 
Steps 1 and ^2: W^t's the Problen and How Big a . ^"^^^^ 

Problen is it? (Defining and Counting Behavior) ' 

Changing the Things t^te po^ Reward Principles ^ 
Step 3: Designing an toten^ention Pl£m 

tore Chaj>ge: Charts an^^oint Systems 



Tfnen ^ough Is-B^^h: Punishment Principles 
More Ch^^gfe: Contracting 
No Session 

Takin^Stock: . tehaviors and Feelings ^ 
Step 4 \ Ex^uate aj^d *i*roubleshoot ' ^ 
^ — — — t — ^ 



h ■Cah'jb sit stir^ f idgets 
J. ■'^ijci bick tdWts 



Wsn't v^jlV for long 
i Wptohes TV tap ' 
,S> BuUiesoth^s 



11 Laeic dose ff ie nds 
14. (JteffeetioiSi 
i|. ties ■ 

Fails to fmih%6jeg£i,bcgun '■ 
11. Steils ' ' iZ ^ 



11. Fa Ut toifM toneon 

IfTl 



1 



^Ve In class 

■if 



ilt faehable , te iilsW .7 
li, (^tantly eh ^inq actiVg 
^. Desthjetive'io ppert^ 

2^. mible with polics 
3 Si Thaftt)^. 



Poutyig and . ^ 
Belligotant to adaits 



Inattentive 
36. Hag last §ay 
51. Othsr , 
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^i* PeiUngs easily ntirt it? 

" rFfehts^"^ ^. 

10. jS€^ help for Oi^^s he can do a^ohe 

11. ftUcs g(Cissiveiy — 
II, &cessivi use of 



ft puehed tfo^ ^ 



